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ABSTRACT 
 

This study aimed to analyze student perceptions of the implementation of a three-phase 
learning model (trigger questions and discussion, lecturer explanation, and practice exercises) 
in English courses. This research contributes to the pedagogical discourse on active learning 
approaches by providing empirical evidence of how non-English major students perceive 
structured, phase-based instruction that combines discussion, direct explanation, and practice. 
The findings offer insights into which instructional elements resonate most with learners and 
which require refinement, thereby informing evidence-based improvements in English 
language teaching for teacher education programs. This study employed a survey method with 
a quantitative descriptive approach. The research sample consisted of 72 students from the 
Primary School Teacher Education Program, divided into three classes (A, B, and ICP). The 
research instrument was a questionnaire with 32 statement items using a 1-5 Likert scale. The 
instrument reliability was very high, with a Cronbach's alpha of 0.928. The results showed that 
student perceptions of the three-phase learning model were in the good category, with a mean 
score of 3.68. The aspects receiving the highest appreciation were the delivery of learning 
objectives at the beginning of the session (mean score of 4.25) and the relevance of examples 
to the exercises (mean score of 4.12). Meanwhile, the pace of material delivery (mean score of 
3.25) and transitions between phases (mean score of 3.32) require improvement. ANOVA tests 
showed no significant difference in perceptions among classes (p=0.260), nor did t-tests based 
on gender (p=0.533). 
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INTRODUCTION 
 
English proficiency is an essential skill for prospective elementary school teachers in the 
current era of globalization. As an international language widely used in academic 
communication, scientific publications, and access to global learning resources (Gettinger & 
Walter, 2012), English language proficiency has become an important asset for teachers to 
continuously improve their professionalism (Nel & Müller, 2010; Tai & Zhao, 2022). Students 
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in the Primary School Teacher Education Program are expected not only to be able to teach 
subjects in elementary schools but also to have the ability to access various international 
references to enrich their pedagogical insights. Therefore, English courses are a strategic part 
of the curriculum in preparing competent elementary school teachers who are capable of 
competing globally (Alshaikhi & Khasawneh, 2024; Gan et al., 2020). 

English language teaching in higher education for non-language major students faces 
significant challenges, such as heterogeneity in students' initial abilities, limited face-to-face 
time, and low learning motivation. Heterogeneity in abilities refers to differences in the level 
of English proficiency among students, which makes designing learning materials difficult to 
effectively meet the needs of all students. Limited face-to-face time makes it difficult for 
lecturers to provide personal attention and conduct the repeated practice necessary for language 
skill improvement. In addition, the low learning motivation of non-language major students is 
often caused by a lack of connection between English materials and their field of study, so 
students feel that language learning is less relevant to their academic goals. Therefore, effective 
learning requires adaptive learning strategies, the use of technology for independent learning 
outside the classroom, and approaches that can increase student motivation by linking English 
with the context of their profession or interests (Mckinley & Rose, 2022; Rintaningrum, 2023; 
Tai & Zhao, 2022). 

The three-phase learning model is one innovative approach that can be applied to 
address these problems. This model consists of three main stages: (1) the trigger questions and 
discussion phase, where students are invited to explore prior knowledge through stimulus 
questions that encourage group discussion; (2) the lecturer explanation phase, where the 
lecturer provides clarification, concept reinforcement, and systematic explanation based on 
previous discussions; and (3) the practice exercises phase, where students apply the 
understanding that has been built through structured exercises. This three-phase learning model 
adopts the principles of active learning and constructivism, which emphasize the active role of 
learners in constructing their own understanding (Alfalathi, 2018; Kasmawati et al., 2022; 
Manan, 2011; Nelyza et al., 2022; Zaman, 2020). 

The success of implementing a learning model is not only determined by good 
instructional design but also by learners' perceptions and acceptance of the model (Mudrikah 
et al., 2023). Student perceptions of the learning process are an important factor affecting their 
motivation, engagement, and ultimately their learning outcomes (Rafsanjani, 2016; Riady & 
Ekawati, 2016; Salsabila, 2020). Students who have positive perceptions of learning models 
tend to be more motivated to participate actively and achieve optimal learning outcomes 
(Sanjaya et al., 2018; Woromboni et al., 2022). Therefore, evaluation of student perceptions 
becomes an important component in the cycle of continuous improvement of a learning 
program (Alya et al., 2024; Herdi et al., 2021). 

Despite numerous studies on active learning approaches in language education, there 
remains a gap in understanding how specific instructional phases—particularly the sequential 
integration of discussion, explanation, and practice—are perceived by non-English major 
students in teacher education contexts. While previous research has examined student 
perceptions of individual active learning strategies (Mudrikah et al., 2023; Sanjaya et al., 2018), 
few studies have systematically analyzed how prospective teachers perceive the flow and 
effectiveness of multi-phase instructional models in English courses. This gap is particularly 
significant given that teacher education students will eventually design and implement their 
own classroom instruction, making their metacognitive awareness of effective teaching 
sequences especially valuable. Furthermore, existing perception studies often lack granular 
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analysis of which specific aspects of instruction require improvement versus which should be 
maintained as best practices. 

Based on this background, this study aims to analyze the perceptions of Primary School 
Teacher Education students regarding the implementation of the three-phase learning model in 
English courses. Specifically, this study examines: (1) the level of student perceptions of each 
aspect in the three-phase learning model; (2) aspects that receive high appreciation and aspects 
that need to be improved; and (3) whether there are differences in perceptions based on class 
and gender. The results of this study are expected to contribute theoretically to the development 
of English learning models in higher education, as well as practical contributions in the form 
of recommendations for improvement for lecturers teaching the course (Nasrulloh et al., 2024). 
 

METHOD 
 
This study used a survey method with a quantitative descriptive approach (Darmawan et al., 
2021; Istanti et al., 2024). The survey method was chosen because it is suitable for collecting 
data on perceptions, attitudes, or opinions from a number of respondents in a relatively short 
time. The quantitative descriptive approach was used to describe the phenomenon of student 
perceptions systematically and objectively based on numerical data collected through 
standardized instruments (Mulyono & Suryana, 2021; Pandiangan & Albina, 2025; Samaray, 
2025). 

The research population consisted of all students in the Department of Science 
Education who took English courses in the odd semester of the 2025 academic year. The study 
employed census sampling, including all 72 students from the 2025 cohort enrolled in English 
courses during this semester. Rather than selecting a subset, all students across three intact 
classes—Class A (n = 24), Class B (n = 27), and the International Class Program (ICP; n = 
21)—participated in the study. 

This census sampling approach was appropriate given the relatively small population 
size and the study’s focus on evaluating the implementation of a specific instructional model 
within a clearly defined educational context (Etikan et al., 2016). All participants had 
comparable exposure to the three-phase learning model across multiple class sessions during 
the semester, ensuring that their perceptions were grounded in similar instructional experiences 
in both regular and ICP classes. However, the findings are bounded to this particular 
institutional and program context and should be generalized cautiously to other settings. The 
sample comprised 10 male (13.9%) and 62 female (86.1%) students, reflecting the typical 
gender distribution in elementary teacher education programs. 

The research instrument was a questionnaire developed to measure student perceptions 
of the three-phase learning model. The questionnaire consisted of 32 statement items covering 
various aspects of learning, including: delivery of learning objectives, clarity of learning flow, 
effectiveness of discussion, quality of lecturer explanation, suitability of practice exercises, 
time management, classroom atmosphere, and overall satisfaction with learning. Each 
statement item was measured using a 5-point Likert scale with categories: 1 = Strongly 
Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, and 5 = Strongly Agree. Prior to data collection, 
the instrument underwent expert validation by two faculty members from the Department of 
Science Education with expertise in educational evaluation. Content validity was assessed to 
ensure that all items adequately represented the dimensions of the three-phase learning model. 
The instrument was then pilot tested with 15 students from a different cohort who had similar 
exposure to the learning model. Based on the pilot results, three items were revised for clarity. 
Students in the main study had no prior exposure to this specific instrument. 
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 Instrument reliability testing using Cronbach's Alpha resulted in an alpha coefficient = 
0.928, which is in the very high (excellent) category, indicating that the instrument has very 
good internal consistency. Data were collected through the distribution of online questionnaires 
using Google Forms at the middle of the semester after students completed the series of 
learning with the three-phase model. Questionnaire filling was done voluntarily and 
anonymously to ensure objectivity of responses. The questionnaire filling time was 10-15 
minutes and respondents could fill it in at any time during a specified one-week period. 

Data analysis was performed using descriptive and inferential statistics. Descriptive 
statistics included calculations of mean, standard deviation, minimum value, maximum value, 
and frequency distribution. Mean score interpretation used the following categories: 4.51-5.00 
= Very Good; 3.51-4.50 = Good; 2.51-3.50 = Fair; 1.51-2.50 = Poor; 1.00-1.50 = Very Poor. 
Prerequisite analysis tests included normality tests using the Shapiro-Wilk Test. Inferential 
statistics used were One-Way ANOVA to compare perceptions among classes and Independent 
Sample t-Test to compare perceptions based on gender. The significance level used was alpha 
= 0.05. All data analysis was performed using Python with pandas, numpy, and scipy libraries 
(Agustian et al., 2025; Pannadhitthana Candra, 2025). 
 

FINDINGS 
Respondent characteristics 

 
This study involved 72 students as respondents with characteristics presented in Table 1. The 
majority of respondents were female (86.1%), which is a common characteristic of Primary 
School Teacher Education students. The distribution of respondents was relatively equal in the 
three classes with Class B having a slightly higher proportion (37.5%). 

 
TABLE 1. Respondent Characteristics 

Characteristic Category Frequency Percentage 

 Class  
A 24 33.3% 
B 27 37.5% 
ICP 21 29.2% 

Gender Male 10 13.9% 
Female 62 86.1% 

Total 72 100% 
 

Prerequisite analysis test 
 
Before conducting inferential analysis, a data normality test was performed using the Shapiro-
Wilk Test. The test results showed a W value of 0.972 with p = 0.105 (p > 0.05), indicating 
that the data were normally distributed. The skewness value of 0.454 and kurtosis of -0.340 
also support the normality assumption as they are within the range of -1 to +1. Thus, the use of 
parametric statistics (ANOVA and t-test) could be performed. 

 
Overall student perceptions 

 
The analysis results showed that the average score of student perceptions of the three-phase 
learning model was 3.68 (SD = 0.40), which is in the Good category. The distribution of student 
responses is presented in Table 2, which shows that the majority of students (59.2%) gave 
positive responses by choosing Agree or Strongly Agree to the statement items in the 
questionnaire. 
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TABLE 2. Distribution of Student Responses 

Response Category Frequency Percentage 
1 Strongly Disagree 12 0.5% 
2 Disagree 73 3.2% 
3 Neutral 852 37.1% 
4 Agree 1,069 46.5% 
5 Strongly Agree 293 12.7% 

Total 2,299 100% 
 

Aspects with highest and lowest scores 
 
Per-item analysis identified aspects that received the highest appreciation and aspects that 
require improvement. The five aspects with the highest scores were: (1) delivery of learning 
objectives at the beginning of the meeting (M=4.25; SD=0.66); (2) relevance of examples to 
practice exercises (M=4.12; SD=0.63); (3) concise and structured lecturer explanation 
(M=4.06; SD=0.67); (4) trigger questions that activate thinking (M=3.99; SD=0.64); and (5) 
emphasis on signal words by the lecturer (M=3.96; SD=0.72). Meanwhile, the five aspects with 
the lowest scores were: (1) appropriateness of the pace of material delivery (M=3.25; 
SD=0.85); (2) smoothness of transitions between learning phases (M=3.32; SD=0.53); (3) 
appropriateness of the pace in completing exercises (M=3.33; SD=0.86); (4) ability to 
recognize signals and common errors (M=3.36; SD=0.70); and (5) courage to ask questions 
when not understanding (M=3.38; SD=0.91). 

Based on the results of the analysis of questionnaire data from 72 student respondents, 
the following are the five aspects of learning that received the highest appreciation from 
students: 

TABLE 3. Five Aspects of Learning with the Highest Scores 
No Learning Aspects Mean Std. 

Dev 
Category 

1 Delivering learning objectives at the beginning of the meeting 4.25 0.66 Very good 
2 Relevance of examples to practice questions 4.12 0.63 Good 
3 The lecturer's explanation is concise and structured 4.06 0.67 Good 
4 The trigger question is able to activate thinking 3.99 0.64 Good 
5 Emphasis on word signals by lecturers 3.96 0.72 Good 

Average 4.08 0.66 Good 
Description: Mean = average value (scale 1-5); SD = Standard Deviation; Category: 4.51-5.00 = Very 
Good; 3.51-4.50 = Good; 2.51-3.50 = Sufficient 

 
Based on Table 3 , it can be seen that the aspect of conveying learning objectives at the 

beginning of the meeting obtained the highest score with a mean value of 4.25 and is included 
in the Very Good category. This finding indicates that students highly appreciate the clarity of 
the learning direction conveyed by the lecturer at the beginning of the meeting. When students 
know what will be learned and the targets to be achieved, they can be more focused and have 
clear expectations of the learning process. The relatively small SD value of 0.66 indicates that 
student responses tend to be homogeneous or uniform in giving a positive assessment of this 
aspect. 
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TABLE 4. Five Learning Aspects with the Lowest Scores 
No Learning Aspects Mean Std. 

Dev 
Category 

1 Suitability of the speed of material delivery 3.25 0.85 Enough 
2 Smooth transition between learning phases 3.32 0.53 Enough 
3 Appropriate speed in working on questions 3.33 0.86 Enough 
4 Ability to recognize common signals and errors 3.36 0.70 Enough 
5 The courage to ask when you don't understand 3.38 0.91 Enough 

Average 3.33 0.77 Enough 
Description: Mean = average value (scale 1-5); SD = Standard Deviation; Category: 4.51-5.00 = Very Good; 
3.51-4.50 = Good; 2.51-3.50 = Sufficient 
 

Based on Table 4, the aspect of appropriateness of material delivery speed obtained the 
lowest score with a mean value of 3.25 (category Adequate). This finding indicates that some 
students felt the tempo of material delivery by the lecturer was too fast, making it difficult for 
them to follow and understand the material optimally. The relatively high SD value of 0.85 
indicates a significant variation in answers among students, which can be interpreted as some 
students felt the speed was appropriate while others felt it was too fast. The heterogeneity of 
students' initial English abilities is likely a factor causing these differences in perception. 

 
Comparison of perceptions among groups 

 
The results of the One-Way ANOVA test to compare perceptions among classes are presented 
in Table 5. The average perception score for Class A was 3.67 (SD=0.33), Class B was 3.60 
(SD=0.36), and ICP Class was 3.79 (SD=0.49). The F-statistic value of 1.372 with p = 0.260 
(p > 0.05) indicates that there was no significant difference in student perceptions among the 
three classes. 
 

TABLE 5. Anova Test Results for Perceptions among Classes 
Class N Mean Std. Dev F Sig. 

A 24 3.67 0.33 
1.372 0.260 B 27 3.60 0.36 

ICP 21 3.79 0.49 
 

Furthermore, the results of the Independent Sample t-Test to compare perceptions based 
on gender showed that the average score of male students (M=3.75; SD=0.45) was slightly 
higher than that of female students (M=3.67; SD=0.39). However, the t-statistic value of 0.627 
with p = 0.533 (p > 0.05) indicates that the difference is not statistically significant. 
 

DISCUSSION 
 
The research findings indicate that students' perceptions of the three-phase learning model are 
in the Good category. These results suggest that the structured approach—integrating 
discussion, explanation, and practice—effectively balances student engagement with guided 
learning. This positive reception demonstrates that when instructional phases are clearly 
demarcated and purposefully sequenced, students can recognize and appreciate the pedagogical 
intent behind each stage. The model's success lies in its transparency: students understand why 
they are asked to discuss before receiving explanations, and why practice follows rather than 
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precedes conceptual clarity. This metacognitive awareness is particularly valuable for 
prospective teachers, as it allows them to experience effective teaching sequences as learners 
before replicating these strategies in their own future classrooms. 

The relevance of examples to practice questions ranked second with a mean score of 
4.12 (Good category). This indicates that students felt the examples provided by the lecturer 
were directly related to the practice questions they were required to complete. The congruence 
between examples and questions helped students transfer conceptual understanding to practical 
application. Students had no difficulty connecting the material explained to the tasks they were 
required to complete. 

The lecturer's concise and structured explanations achieved a mean score of 4.06 
(Good). This finding indicates that students positively assess the lecturer's concise and 
systematic presentation of the material. Structured explanations make it easier for students to 
follow and understand the learning material step by step. The trigger questions designed to 
activate students' thinking received a mean score of 3.99 (Good category). This score indicates 
that the questions presented at the beginning of the discussion phase successfully stimulated 
students' cognitive activity, serving as a bridge to explore prior knowledge and encouraging 
students to think critically before receiving explanations from the lecturer. The lecturer's 
emphasis on signal words achieved a mean score of 3.96 (Good category). This indicates that 
students found the emphasis on key words (signal words) helpful for understanding English 
sentence structure. The ability to recognize signal words is a crucial skill in language learning, 
helping students identify grammatical patterns and structures. 

Overall, these aspects represent the main strengths of the three-phase learning model: 
clarity of objectives, relevance of material, well-structured explanations, activation of thinking 
through discussion, and emphasis on key concepts. These aspects need to be maintained and 
become best practices in future learning implementations. 

The smoothness of transitions between learning phases achieved a mean of 3.32 
(Sufficient category) with the lowest SD of 0.53. The low SD value indicates that almost all 
students shared the same perception that the transition from the discussion phase to the 
explanation phase, and from the explanation phase to the practice phase, was not smooth. 
Unsmooth transitions can cause students to lose focus and have difficulty adapting to the 
different learning activities in each phase. The appropriateness of the speed of completing the 
questions had a mean of 3.33 (Sufficient category) with the highest SD of 0.86. This indicates 
that students felt the time allotted to complete the practice questions was insufficient. A high 
SD value indicates significant differences in ability among students, where students with higher 
abilities may feel the time is sufficient, while students with lower abilities need more time. The 
ability to recognize signals and common errors obtained a mean of 3.36 (category: Adequate). 
This finding indicates that although the lecturer has emphasized word signals (as seen in Table 
3 ), students still find it difficult to apply this knowledge to recognize patterns and common 
errors independently. There is a gap between students' conceptual understanding and 
application skills. 

The aspect of courage to ask questions when not understanding received a mean of 3.38 
(categorized as Adequate) with the highest SD of 0.91. The very high SD value indicates a 
polarization of student perceptions, where some students feel confident in asking questions 
while others feel uncomfortable or embarrassed to do so. Psychological factors such as fear of 
being wrong, embarrassment in front of friends, or lack of confidence in English skills are 
likely the causes of low courage to ask questions. 

These five aspects represent areas requiring improvement in the implementation of the 
three-phase learning model. In general, the main issues were time management (too fast a 
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pace), smooth transitions, and student psychology (their courage to ask questions). These 
aspects require special attention for future learning improvements. 

The aspect that received the highest appreciation was the presentation of learning 
objectives at the beginning of the session (M=4.25). This finding is consistent with the 
principles of effective instructional design, where clarity of learning objectives helps students 
understand the direction and expectations of learning (Johan et al., 2023; Solihudin & 
Chamalah, 2025). When students know what they will learn and achieve, they can be more 
focused and motivated in participating in the learning process (Nasrullah & Amin, 2021). 
Furthermore, the relevance of examples to practice questions (M=4.12) was also highly 
appreciated, indicating that students value the connection between theoretical concepts and 
practical applications. 

On the other hand, the speed of material delivery and transitions between phases were 
areas requiring improvement. These findings indicate that some students felt the learning pace 
was too fast and the transition between phases was not optimal (Putri, 2024). This is 
understandable considering the heterogeneity of initial abilities of Science Education students 
in English. Students with lower initial abilities may require more time to process information 
and adapt to each learning phase (Kholifah & Hakiki, 2024; Putri, 2024). The practical 
implication of these findings is the need for lecturers to pay more attention to learning pacing 
and provide sufficient breaks between phases to ensure student readiness. 

The absence of significant differences in perceptions between classes or by gender is a 
positive finding. This indicates that the three-phase learning model is equally accepted by 
various student groups with different characteristics. This consistency of perceptions indicates 
that the implementation of the learning model was relatively uniform across the three classes 
and was not biased toward a particular gender. This finding also strengthens the external 
validity of the study results, as the effectiveness of the learning model does not depend on the 
demographic characteristics of the students (Astalini et al., 2021; Tanti et al., 2022). 

The instrument's very high reliability (alpha=0.928) ensures that the collected data has 
good internal consistency and is reliable for decision-making. A reliability coefficient above 
0.90 is considered excellent according to George and Mallery's (2003) criteria, indicating that 
the questionnaire items consistently measure the same construct. The skewed positive response 
distribution (59.2% chose Agree or Strongly Agree) with very few negative responses (3.7% 
chose Disagree or Strongly Disagree) further strengthens the conclusion that the three-phase 
learning model is well-received by students (Mudrikah et al., 2023; Woromboni et al., 2022). 

 
CONCLUSION 

 
Based on the research findings and discussion, it can be concluded that: (1) the perceptions of 
Primary School Teacher Education students regarding the three-phase learning model in 
English courses are in the Good category with an average score of 3.68; (2) the aspects that 
received the highest appreciation were the delivery of learning objectives at the beginning of 
the meeting and the relevance of examples to practice exercises, while the pace of material 
delivery and transitions between phases need improvement; (3) there were no significant 
differences in student perceptions among classes or based on gender, indicating that the 
learning model can be accepted equally by all students. 

This study advances English pedagogy for non-language majors by demonstrating that 
structured, phase-based instruction can effectively balance constructivist principles with the 
need for direct explanation in language learning contexts. The three-phase model—integrating 
discussion, explanation, and practice—provides a replicable framework that addresses 
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common challenges in teaching English to teacher education students: heterogeneous 
proficiency levels, limited contact hours, and low intrinsic motivation. By identifying which 
instructional elements resonate most strongly with learners (clear objectives, relevant 
examples, structured explanations) and which require refinement (pacing, transitions, 
psychological safety for questioning), this research offers evidence-based guidance for 
curriculum designers and instructors seeking to optimize English language instruction in 
teacher preparation programs. Importantly, the model's equal effectiveness across different 
class types and genders suggests its applicability to diverse student populations within teacher 
education contexts. 

Recommendations for improving learning include: (1) maintaining the practice of 
delivering clear learning objectives at the beginning of meetings; (2) adjusting the tempo of 
material delivery by providing sufficient pauses for information processing; (3) smoothing 
transitions between phases by providing brief summaries before moving to the next phase; and 
(4) creating a more conducive classroom atmosphere so that students are more courageous to 
ask questions. Future research is suggested to examine the effectiveness of the three-phase 
learning model on student learning outcomes using an experimental design. 
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